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Abstract
E I E An effective instructional and shared leader fosters student success and school sustainability through
fostering relationship-building, trust-based learning, and community engagement. This descriptive
qualitative study investigates how US principals explore relationship-building, trust, and community
for student learning outcomes and school effectiveness. A total of 12 principals participated in this
study, including male (n=6) and female (n=6), through purposive and snowball sampling in the
E United States. Findings show principals face three challenges: (1) establishing effective
communication channels, (2) managing diverse stakeholder expectations, and (3) developing
leadership capacities for trust and stakeholder relationships. Findings also shows that principals
have three benefits, including (1) a solid relationship between school stakeholders, (2) community
engagement, and (3) sustainable success. Three strategic approaches emerged, including (1)
fostering personal connections, (2) cultivating inclusive communities, and (3) sharing leadership for
success. Based on the findings, a convergent mixed-methods study will survey 3,000 principals and
conduct interviews with 600 principals across 50 states in the United States.
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outcomes. Horsager (2012) emphasized that building a relationship
with school stakeholders could help students achieve higher
learning performance and school effectiveness. Schein and Schein
(2018) suggested that practicing a humble leadership style could

INTRODUCTION

The growing emphasis on school effectiveness and student success
has increased the intensity and complexity of school principals’

work and shifted their leadership capacity in diverse school
contexts (Fullan, 2015; Hallinger, 2018; Zhang, 2024). Principals
are not expected to be effective instructional leaders, human
resource  managers, financial planners, strategic advisors,
counselors, staff, parent mediators, mentors, or coaches, and each
of these roles must be sensitive to the context of the school (Fullan,
2023; Zhang, 2023).

Previous studies have shown that principals need to have the
capacity to build relationships with teachers, parents, students,
staff, superintendents, and all other school stakeholders for school
effectiveness. Bacon (2006) pointed out that a principal, as a
manager, needs to build a relationship with teachers and parents to
encourage students to work hard and intelligently for learning

help principals make a positive connection with teachers, parents,
and staff for students’ learning outcomes and create a supportive
school climate. Wong and Leung (2001) pointed out that principals
must realize how school culture and demographic characteristics,
such as social status, impact school performance, and leadership
style, such as Guanxi, in Chinese school contexts. Wang et al.
(2023) indicated that creating a solid relationship among school
stakeholders such as parents, teachers, and partners could foster
stakeholders to contribute their talents for students’ learning
outcomes. In their logistic regression study, Young et al. (2024)
suggested that principals need to promote relationship-building
among school stakeholders for school effectiveness and
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In addition, principals could foster teachers for students’ success
by building a trust-based learning culture and making a solid
teacher commitment to their contribution and service in their daily
teaching performance. For example, Bryk and Schneider (2002)
claimed that forming a trust-based school climate is a core resource
for school effectiveness, teacher commitment, and student learning
outcomes. Kochanek (2005) confirmed that building a trust-based
school culture improves performance. Ehren and Baxter (2021)
stated that principals effectively drive school reform if they can
create a trust-based school culture among school stakeholders.
Forsyth et al. (2011) concluded that principals could not progress
in school effectiveness, reform, teacher commitment, and student
success without a trust-based culture among school stakeholders.
In their single-site case study, Williams and Richardson (2023)
found that principals forming a trust-based school climate could
make teacher effectiveness and long-term commitment with a high
contribution to student learning outcomes. Keravnos and Symeou
(2024), in their mixed-methods study with 1,320 samplings and
interviews with 40 teachers and 5 principals, found that school
principals create a trusting learning and teaching environment that
could improve teacher retention and student achievement. Their
viewings pointed out that principals must build a trust-based school
culture for effectiveness and student success.

Furthermore, principals could foster teachers’ commitment to
student learning outcomes through community engagement for
student success and school-sustainable effectiveness. For example,
Putnam and Feldstein (2003) suggested that principals need to
work with teachers, parents, students, staff, and the superintendent
for school sustainable development and student learning outcomes.
Hands (2023) claimed that principals foster a sense of community
to have a higher level of teacher collaboration and student
engagement for student achievement. In their hierarchical linear
model study, Saleem et al. (2020) suggested that principals use
servant leadership to work with all school stakeholders to build a
sense of service community for student learning outcomes.
Chalwell et al. (2024), in their multi-site qualitative case study,
found that principals play a central role in community building for
teacher commitment and student learning outcomes influence
students in classrooms directly and impact curriculum, pedagogy,
and formation among teachers, students, and staff in the school
community. Torres (2024) claimed that effective school principals
must build a supportive community for teacher commitment and
student success in a diverse school community for school
effectiveness.

Previous studies have investigated the importance of relationship-
building, trust, and community for principal job effectiveness,
teacher commitment, and student achievement (Leithwood et al.,
2017; Zhang, 2024). However, the intersections between
relationship-building, trust, and community have received limited
attention. The results of this finding are to address this gap by
exploring the intersections of relationship-building, trust, and
community for student success and school sustainability (Zhang,
2024). The results of this study also offer the effective leadership
practices insights and provide a strong principal preparation

programs, professional development initiatives, and educational
policy for school sustainability (Zhang, 2024). Therefore, the
purpose of this descriptive qualitative is to investigate the role of
principals of promoting the intersection of relationship-building,
trust, and community for students' success and school
sustainability. Specifically, three research questions guide this
study:

1. What challenges have US school principals faced when
they explore the intersection of building-relationship,
trust, and community for student success and school
sustainability?

2. What benefits have US school principals gotten when
they promote the intersections of relationship-building,
trust, and community for student success and school
sustainability?

3. What strategies do US school principals use when they
promote the intersection of relationship-building, trust,
and community for student success and school
sustainability?

Literature Review

The literature that informs this paper has three distinct themes. The
themes are literature on the intersections between relationship-
building and trust, between trust and community, and between
relationship-building and community. The three themes explore US
principals' challenges, benefits, and strategies for student success
and school sustainability.

Intersections between Relationship-Building and Trust

A great relationship between principals and teachers could build a
trust-based learning community for student success and school
sustainability and vice versa. Principals need to develop solid
relationships among school stakeholders such as teachers, parents,
students, superintendents, and staff to build a supportive, trust-
based culture for school sustainability (Zhang, 2023). A great
relationship is a cornerstone for principals to build a trust-based
learning environment in multicultural school contexts. Previous
studies found that good relationship-building could help principals
build trust-based learning communities for student success and
school sustainability (Zhang, 2024). For example, Young et al.
(2024), in their logistic regression study from 35 US states, found
that a health relationship could help principals raise student
academic outcomes and school stakeholders' connectedness in
diverse school contexts and have more opportunities for principals
to foster school community members engagement for student
success. Williams and Richardson (2023) highlighted that
principals who build trust with teachers can leverage to improve
their instruction capacity for student success. Welsh (2024)
claimed that a great relationship between principals and teachers
could foster them to serve students for their learning outcomes and
inspire them to concentrate on their learning target for highly
academic learning outcomes. Zhang (2024) suggested that a good
relationship building between principals and teachers and between
principals and parents could foster principals in creating a trust-
based learning community for student success and school
sustainability.
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The intersections between relationship-building and trust are
correlated for principals in fostering teachers' engagement with
students' success and school sustainability. Howard et al. (2020)
claimed that a positive relationship between principals and teachers
does not affect student learning outcomes, and principals need help
making schools sustainable development. Heim and Heim (2023)
supported Howard et al.'s (2020) points that a good relationship
between school stakeholders could allow principals to create a
supportive learning climate for students' integrity growth. Park
(2024), in a survey study of 400 undergraduate students, found that
principals work with teachers to create a supportive, trust-based
relationship for students to have better learning outcomes because
of good behavior.

Shaked (2024) stated that principals have a great relationship with
teachers, parents, and students, which could help them build trust
for their responsibility and contribution to service to student
achievement. For example, Altun and Bora (2024), in their
essential qualitative study from the social-ecological perspective
with 876 students, found that a solid relationship between students,
families, teachers, administrators, and staff could increase students'
learning outcomes. Those previous studies claimed that principals
have a solid relationship with school stakeholders such as teachers
and parents, which helps them to build a positive school culture
and foster teachers to serve students for their learning outcomes.
Principals could build a trust-based culture within a good
relationship, fostering a sense of community for student outcomes
and integrated life conditions. Therefore, the previous studies
highlighted the importance of creating a relationship and trust
between teachers, parents, students, and staff for school
effectiveness and sustainability for students' high academic
outcomes.

Intersections between Trust and Community

A trust-based school culture between teachers, parents, students,
and staff in a multicultural school context could foster principals to
build a sense of community that drives students' engagement,
motivation, and achievement. Previous studies indicated that
experienced US principals build trust with teachers, parents, and
students to create a sense of belonging for student learning
outcomes (Zhang, 2023). For example, Heckscher (2015) claimed
that principals build trust by enriching the community for student
success. Putnam and Feldstein (2003) indicated that principals
must restore the school community by promoting trust among
school stakeholders. Hands (2023) suggested that principals
enhance community engagement for student success, teacher
commitment, and school sustainable development. Cleveland et al.
(2023) stated that principals need to build a trust-based culture in
building a supportive school community serving students for their
learning success. Those previous studies claimed that principals
realize a trust-based culture could build a supportive learning
community for students' learning outcomes and effectiveness
(Zhang, 2023).

The intersections between trust and community can foster
principals to drive school effectiveness, sustainability, and student
success. A supportive learning community could help principals

build a trust-based culture for school effectiveness (Zhang, 2023).
For example, Gundlach (2024) stated that principals must build a
respectful, positive, and supportive community among all school
stakeholders for school sustainability and student achievement.
Antonetti and Sauers (2024) indicated that principals develop and
maintain trust among school stakeholders for student success and
sustainability. Once principals build trust between principals and
teachers for community engagement and school effectiveness, they
also stated that building trust among school stakeholders is
effective for experienced US principals regarding student success
and school sustainability. In their single-site case study, Williams
and Richardson (2023) indicated that building a trust-based culture
between school stakeholders is adequate and appropriate for
principals to work with teachers and students for student success.
Zhang (2023) stated that principals build a trust-based learning
culture between school members' connections, which could foster a
positive, supportive learning community for student success. Also,
Zhang (2024) claimed that trust-based learning and community
engagement are linked to student success and school sustainability.
Therefore, principals need to build a trust-based learning culture
and encourage community engagement for student academic
achievement and integrity growth.

Intersections between Relationship-Building and Community
Principals build a solid relationship between teachers, parents,
staff, and students for community engagement for student success
and school sustainability. With a solid relationship between
teachers and students, principals could form an inclusive
community for student success. Previous studies pointed out that a
great relationship can help principals foster a sense of community
for student success and school sustainability (Zhang &
Koshmanova, 2022). For example, Torres (2024) stated that a good
relationship allows principals to form a sense of community for
student success and school effectiveness. Schein and Schein (2018)
suggested that principals build relationships among students,
parents, staff, principals, and all other school stakeholders to form
a positive learning community for student success. Also, Wong and
Leung (2001) claimed that a good relationship is an adequate
chance to foster a community for student success and school
sustainability. Dou et al. (2017) pointed out that a great
relationship between teachers, parents, and all other school
stakeholders could effectively build a positive learning community
for student outcomes. Those previous studies indicated that
building relationships among students, parents, staff, teachers, and
superintendents could effectively build a learning community for
student success and school sustainability (Zhang & Koshmanova,
2022). Therefore, relationship-building and community are
interconnected, with a positive relationship among school
stakeholders for student success and sustainability. This, in turn,
builds a positive learning community to drive student engagement,
teachers' commitment, and parent involvement for student success
and school sustainability (Xie & Zhang, 2022).

The previous studies pointed out that intersections between
relationship-building, trust, and community effectively guide
principals to foster teachers' commitment and service for student
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learning outcomes and contribute their talents and capacities for
sustainable school development (Zhang & Koshmanova, 2021).
Zhang (2024) suggested that principals suggested that principals
need to promote the intersections of relationship-building, trust-
based learning, and community member engagement for student
success and school sustainability. The intersections between trust
and community emphasize the need for principals to build an
inclusive community, driving student engagement, parent
involvement, and teacher commitment. Also, relationship-building
can help principals create a learning community for school
sustainable development and student success. Finally, the previous
studies suggested that principals need to explore the intersections
of relationship-building, trust-based learning, and community
engagement for student achievement and school effectiveness in
the multicultural school setting.

Methodology

Overview Research Design

A descriptive qualitative research study was employed in this study
to investigate the intersections between relationship-building, trust,
and community for student success and school sustainability in
multicultural school settings in the United States. The descriptive
qualitative research design is appropriate in this study because it
seeks to gain a deeper understanding of how the experienced US
principals’ experiences, practices, and perceptions guide their daily
school operation for student progressive learning outcomes and
school development (Doyle et al., 2020; Hall & Liebenberg, 2024;
Zhang & Koshmanova, 2021). This descriptive qualitative study
explores how experienced US principals describe and interpret
their experiences to foster students’ success and school
sustainability (Adu, 2019; Zhang & Koshmanova, 2021).
Specifically, the thematic, descriptive, and interpretative analysis
approaches were used to code, categorize, and emerge the major
themes and categories to answer each research questions (Braun &
Clarke, 2022; Saldana, 2016; Smith et al.2009; Zhang &
Koshmanova, 2021). So, the conceptual framework shown in
Figure 1 guides this study.

Conceptual Framework in this Study

Figure 1 shows that experienced US principals play a vital role in
integrating relationship-building, trust, and community in the
contexts of student success and school sustainability. As for
experienced US principals in multicultural school contexts,
principals explore relationship-building to encourage teacher’s
commitment to student outcomes and school sustainability (Zhang
& Koshmanova, 2021). Howard et al. (2020) emphasized that
building a strong relationship among all school stakeholders could
help principals foster teacher commitment to student success. Heim
and Heim (2023) claimed that a good relationship between teachers
and principals and all other stakeholders could foster principals to
effectively work with all teachers, staff, students, and parents for
school effectiveness and stakeholders’ engagement and
commitment.

Torres (2024) indicated that principals could work together and
create conditions of trust such that goals become more aligned

through relationship building for students’ learning outcomes and
school supportive environment.

In addition, principals explore trust-based school culture among all
school stakeholders to not only minimize conflicts but also foster a
collaborative spirit, enabling all teachers, parents, students,
superintendent, and partners to work towards school community
goals with a shared sense of vision, mission, and purpose (Torres,
2024; Zhang, 2021). The trust-based culture could help principals
bind all community members together for student success and
school effectiveness for a long-term goal. For example, Singh and
Khatri (2024) pointed out that principals could reduce the school
community issues through building a trust-based culture for
students learning outcomes. Zhang (2024) claimed that principals
could create an inclusive community between school members for
student success and school sustainability.

Figure 1: Conceptual Framework in this Study

Relationship-Building  ——

Principal Roles

Student Outcome

School Sustainability

School Contexts

Community —

Finally, principals build a trust-based learning environment via
relationship-building among school stakeholders that could help
principals build a supportive learning community to improve
student outcomes and the school's long-term goals (Rothaermel,
2024; Zhang & Koshmanova, 2020). Therefore, the conceptual
framework shown in Figure 1 provides a strategic guideline for
principals to build a relationship between school members, trust-
based learning, and community member engagement for student
success and school sustainability.

Participation

A total of 12 experienced US principals, shown in Table 1,
participated in this study (6 males and 6 females through
purposively, snowball, and professional network field sampling in
the diverse school context. The principals' ages range from 29 to
46, with 3 to 20 years of experience, master's, Master of Science,
and Educational Specialist and principals' licensees. The
participants were from a variety of high school types, including
public (n=7), Catholic (n=1), and Christian (n=4). The criteria for
selecting participants include (1)a minimum of 5 years' teaching
experience and 3 vyears' principal experience; (2) college
credentials, degrees, and certificates; and (3) leadership
management knowledge.
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Table 1
Demographic Participants of School Principals in this Study
Pseudonym Age Gender Level of Education | Years of Position
Participants Principal
Experiences
1. Joshua 37 M MS 12 Public School Principal
2. Sophie 36 F MA 11 Public School Principal
3. Kai 38 M Ed.S. 10 Catholic High School Principal
4. Natalie 40 F MS 15 Christian High School Principal
5. Lincoln 45 M MAT 20 Public High School Principal
6. Josephine 41 F MA 16 Public High School Principal
7. Andrew 33 M Ed.S. 8 Christian High School Principal
8. Alice 29 F MA 3 Christian High School Principal
9. Roman 35 M MA 9 Public High School Principal
10. Ruby 46 F MA 17 Public High School Principal
11. Weston 43 M MS 18 Public High School Principal
12. Eden 32 F MA 6 Christian High School Principal

Data Collection

Data were collected after | gathered all the signed consent form, |
gather all the signed consent forms from the participants per the
ethical requirements of the human body. During the consent
process, | invited the participants to have an average of 60 minutes
of interviews via Zoom or Webex, and | transcribed it verbatim.
The range of interviews is about 90 minutes through semi-
structured and open-ended interview protocol from May 2020 to
March 2023. Specifically, | used the interview questions to conduct
this study and collect the primary data. After reviewing the
previous studies associated with experiences validated by two
principals, one teacher, and one college professor, | finalized the
interview protocol as a sample, as shown in Table 2. The thoughts
of previous scholars, such as Grant and Ray (2019), Glaude (2024),
Hands (2023), Hallinger and Kovacevic (2019), Kelly (2018), Lo
and Xu (2019), Meier (2002), Vacchi and Zatta (2024), Zhang and
Koshmanova (2020), helped me to create my interview questions.
After | wrote my interview questions, | invited two principals, one
teacher, and one college professor to give me comments, and then |
revised and finalized the interview questions. The sample of
interview questions is shown in Table 2. Finally, my study reached
96% saturation in codes because of 12 interviews with random
selection (Zhang, 2023).

Table 2

Sample of Interview Questions

Sample of Questions

Please talk about your educational background, teaching
experiences, leadership experiences, and anything related
to relationship-building, trust, and community your
views.

‘What challenges do you face while you build a
relationship, trust, and community among school
stakeholders?

How can you strengthen a relationship between school
stakeholders, such as between principal and teachers,
between principal and parents, between principal and
students, between principal and partners, and between
principal and superintendent?

How can you build a trust with teachers for student
success, parent engagement, and staff involvement?

What benefits do you think when you promote
intersections of relationship building, trust, and
community for student success and school sustainability?

How can you prioritize relationship-building in your
daily school operation?
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7 What do you think about trust-based learning school
environment impacting school sustainability and student
success, such as higher academic performance?

8 What strategies can you use to promote relationship-
building, trust, and community in your school daily
operation for student success and school sustainability?

9 In your experience, how does trust impact student
achievement and school community engagement?

10 | What do you think about relationship-building, trust, and
community for student success and school sustainablity?

11 What do you think about the intersections between
relationship-building, trust, and community for student
success and school sustainability?

12 | Are there any thoughts, concerns, and questions I have
not ask for and would you like to share them with me?

Data Analysis and Trustworthiness

I used two cycle analysis frameworks to analyze the verbatim
transcript from 12 US-experienced principals within the
computerized aided qualitative analysis software, namely N-vivo
12 (Richards, 1999). | used N-vivo to code, analyze, categorize,
and emerge the major themes and categories aligned with each
research question (Adu, 2019; Saldana, 2016; Zhang &
Koshmanova, 2020). Specifically, | used several steps to analyze
the data. | firstly transcribed verbatim and uploaded the interview
data into the N-vivo 12 for my analysis. | secondly read the
transcripts multiple times to familiarize myself with the contents.
Thirdly, | generate the initial codes using thematic, descriptive, and
interpretative analysis approaches. Fourthly, | merged the major
categories and identified the major themes that aligned with each
research question. I, fifthly, reviewed the major themes and refined
them to ensure they accurately represent the data, checking for
coherence within themes and consistency across the entire dataset.
Finally, I invited two scholars to validate my study’s
trustworthiness (Denzin & Lincoln, 2018).

Results
Results are presented per research question below in this study.

1. What challenges have US school
principals faced when they explore the
intersection of building relationships,
trust, and community for student
success and school sustainability?

Findings show that the experienced US principals face three major
challenges, as shown in Table 3, including (1) building effective
communication and  collaboration;  (2)navigating  diverse
stakeholder expectations and needs; and (3)leadership capacities
for building trust and sustainability. Each theme has three
categories, and | cited quotes from the US principals to support the
challenges below.

Firstly, the US-experienced principals faced the challenge of
building effective communication and collaboration. | cited quotes
from the US principals to support these challenges.

Joshua said, "l am one who likes to, especially if | have someone
who's upset. I'd much rather have a phone conversation or a
meeting...."

Sophie indicated: "You can't allow [parents] to feel alienated; you
have to have a strategy."

Kai stated: "Kids email me, or they go, they instant messenger chat
with me, like, hey, are you available?"

Natalie believed: "When you get pushback from staff, that's
entirely what it's based on their discrete experiences."

Lincoln stated, "We are going to be in best practices building; we
are going to be driven by what we know about the art and science
of teaching."

Those quotes above show that experienced US principals have the
challenges of building an effective communication school
environment that promotes student success and school
sustainability.

Secondly, the experienced principals faced the challenges of
making all school stakeholders' satisfaction. | cited quotes from
them to support this theme.

Josephine said: "Yeah, | [can]imagine it is a little different in
China. [This mean that principals need to use culturally responsive
practice to contextually lead the school daily operation for student
success and school sustainability].”

Andrew stated: "like my experiences, | never have a chance to talk
with the principal. [This viewing indicated that principals need to
make a connection with teachers, parents, students, staff, and all
other school stakeholders for student learning outcomes and school
sustainable development].”

Alice indicated: "We published a really  nice
magazine...highlighting, we do stuff related to alumni."

Roman expressed, "We try to build goodwill all the time by putting
out stories about any innovative positive story we can find about
our district."”

Ruby mentioned: "I believe that competition among school
system...is only going to become more and more the norm."

Those quotes above show that experienced US principals always
consider how to respond to stakeholders' needs and expectations.
Regarding the US principals' voices, principals need to consider
various approaches to meeting the parents' and stakeholders'
expectations for students' success and school sustainability.

Table 3
Major Themes and Categories of Challenges for US Principals
within Frequencies

Major Themes Categories Selected Codes
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with Frequency

1: Building 11 Fostering Communication
Effective Open (7), Interaction
Communication Communicati | (3,
and on Channels | Accessibility (2)
Collaboration
1.2. Encouraging | Teacher ),
Teacher Engagement (3),
Engagement | \otivation (1)
1.3. Managing Change (4),
Resistance t0 | Resistance Q).
Change Pushback (1)
2: Navigating 2.1. Bridging Cultural Culture (3),
Diverse and Socio-Economic Differences (2),
Stakeholder Divides China (2)
Expectations and
Needs
2.2. Building Community (5),
Community Relationships
Relationships and (4), Engagement
Partnerships 3)

2.3. Balancing

Competition (2),

Competing Interests Accountability
and Priorities ),
Sustainability
O]
3: Leadership 3.1. Fostering Trust Trust (5),
Capacities for and Credibility through | Credibility (2),
Building Trust Leadership Relationships
and 4)
Sustainability
3.2. Cultivating Professional
Collaborative Development
Professional (2), Coaching
Development (1), Growth (2)

3.3. Sustaining
Innovation and
Progress through
Effective Leadership

Leadership (6),
Innovation (3),
Progress (2)

Thirdly, experienced US principals face the challenge of building
trust and sustainable leadership capacity by promoting
relationship-building, trust, and community. | cited quotes from the

US principals in this study to support this challenge.

Weston said: "I am always trying to go to their staff and interact

with them [teachers, staff, and students].

Eden indicated: "Being successful is about just being a good

leader. Good leaders...care about the people that they lead...."

Roman said, "We also take a very intentional approach to
constantly developing our leaders; all of my leaders get coaching."”
Andrew stated, "We are going to be building best practices; we are
going to be driven by what we know about the art and science of
teaching."

Joshua mentioned: "We have a STEAM Innovation Center; those
things are upfront in our building...."

Kai said: "I am always trying to interact with them [teachers, staff,
students, and parents].

Regarding the voices from the US principals above, the US
principals need to use various communication tools to connect with
teachers, parents, students, staff, superintendents, and school
partners for their commitment and engagement for student success
and school sustainability. Therefore, the US principals face the
challenges described above, suggesting that the US principals need
to seek various tools to build a solid relationship with teachers,
parents, staff, and students to improve student learning outcomes
and make schools have a long-term commitment among all school
stakeholders.

2. What benefits have US school principals
gotten when they promote the
intersections of relationship-building,
trust, and student

success and school sustainability?

Findings show that experienced US principals have three major
benefits when they practice the intersections of relationship-
building, trust, and community for student success and school
sustainability. The three benefits are (1) a solid relationship
between school stakeholders, (2) community engagement, and (3)
sustainable success. | cited quotes from the US principals in this
study to support these benefits of promoting the intersection of
relationship-building, trust, and community in multicultural school
contexts.

community for

Firstly, experienced US principals promote the intersections of
relationship-building, trust, and community that can build solid
relationships between school stakeholders for student success and
school sustainability. For example, Joshua said, "[I think principals
can build great relationships with teachers, parents, staff, and
students via building trust and credibility."”

Sophie stated: "I think we [principals] need to always think out
different types of strategies to make students engage for their
learning outcome."

Kai indicated: "I believe that we [school principals] need to
establish or nurture a relationship between school stakeholders and
students [for better outcomes]."

Lincoln stated: " I think we [school principals] want to convey and
present an image that we are engaged in progressive, creative, and
innovative learning."
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Alice said: "Professional development, something that | always
enjoyed."

Eden indicated: "They [principals] partner with teachers when they
develop their improvement goals."

Those quotes above show that experienced US principals benefit
from solid relationships among school stakeholders for student
engagement, teacher commitment, and parent involvement when
they promote the intersections of relationship-building, trust, and
community for student success and school sustainability.

Secondly, experienced US principals benefit from community
engagement by promoting relationship-building, trust, and
community for student success and school sustainability. | cited
quotes from the US principals' voices to support this theme in this
study. For example, Roman said: "If people [parents] feel like they
are an afterthought, you know, if this group, let's say, parents."

Andrew expressed: "My parents are really helping me now."

Alice indicated, "We [principals] celebrate success. We have
athletic success, and we have classroom success."

Ruby stated: "We are a tight community in which people
[principals, teachers, students] like to stay here a long time."

Weston indicated, "We [principals] highlighted innovative and
creative practices that can help principals connect with teachers,
staff, and students to improve school effectiveness."

"The quotes above show that experienced US principals can make
all school stakeholders for students' school sustainability. Those
quotes from principals suggest that US principals need to promote
community engagement for students with high academic
performance, personality integration, and school effectiveness.

Table 4
Major Themes and Categories of the Benefits for US Principals
within Frequencies

Selected Codes
with Frequency

Major Themes | Categories

1: A Solid Building Trust | gt (5),
Relationship Credibility (2),
between Relationship (3)
School
Stakeholders
Student- Students (9),
Centered Focus | relation @),
learning (3)
Staff . Teachers (4),
Collaboration Collaboration (2),
Team (2)
2: Community | 2.1. Parental Parents (4),
Engagement Involvement Communication
(3), Engagement
2

2.2. School Culture (2),
Culture Community (4),
Success (4)
2.3. Community | Partnership (1),
Partnership Collaboration (2),
Community (4)
3: Sustainable 3.1. Academic Achievement (2),
Success Achievement Learning (3),
Success (4)
3.2. Teacher Teachers (7),
Retention Retention (1),
Development (3)
3.3. School Branding (1),
Branding Image (2),

Reputation (1)

Thirdly, the experienced US principals have the benefit of making
school sustainable success. | cited quotes from the US principals’
voices to support this benefit. For example, Lincoln said: “They
[principals] might do professional development training [for school
effectiveness, student success, and school sustainable success].”

Natalie indicated: “They [principals] should partner with teachers
when they develop their improvement goals.”

Josephine expressed: “We [principals] publish a really nice
magazine that makes a connection with parents for student
success.”

Kai said: “We want to convey and present an image [for student
success and school sustainability.”

Those quotes above show that the experienced US principals
highlighted the importance of teacher professional development,
engagement, collaboration, and communication in achieving school
sustainable success and student learning outcomes.

3. What strategies do US school principals
use when they promote the intersection
of relationship-building, trust, and
community for student success and

school sustainability?
Findings show that experienced US principals use three major
strategies to foster student success and school sustainability: (1)
fostering  personal connection, (2) cultivating inclusive
communities, and (3) shared leadership for success. | cited quotes
from the US principals to support these strategies.

Firstly, experienced US principals use the strategy of fostering
personal connection for student success and school sustainability.
For example, Lincoln said: “I always gave them the professional
literature and research citations to support what | was talking
about.”
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Joshua indicated: “Being a good leader is about...caring about the
people [students, teachers, and staff] that they lead.”

Sophie stated: “We [principals] ask our teachers to work with
learning coaches and improve.”

Josephine indicated: “They [principals] partner with teachers when
they develop their improvement.”

Natalie expressed: “You have to have a strategy...to attend to that,
you know, at an individual level.”

Those quotes above show that the US principals use personal
connections for student success and school sustainability. Those
quotes suggested that US principals need to use various approaches
to make a connection with principals, teachers, staff, parents, and
students for school sustainability.

Table 5
Major Themes and Categories of Strategies for US Principals
with Frequencies

Major Themes Categories Selected Codes with
Frequency
1: Fostering Student- Students (7), leaders
Personal centered (5), caring (2)
Connections approach
Teacher Teachers (13),
Empowerment coaching (3),
empower (1)
Family Parents (5),
Engagement Communication (7),
Community (6)
2: Cultivating 2.1. Diversity, Diversity (2),
Inclusive Equity, and Inclusion (1),
Communities Inclusion (DEI) | Community (6)
Initiatives
2.2. Community | Partnerships (2),
Partnerships Collaboration (2),
Community (6)
2.3. Student Student Voice (2),
Voice and Voice (2), Agency (1)
Agency
3: Shared 3.1. Distributed | Leadership (5),
Leadership for Leadership Collaboration (2),
Success Coaching (3)
3.2. Professional
Professional Development (4),
Learning Training (2),
Networks Networks (1)
3.3. Strategic Resources (4),
Resource Funding (1),
Development Development (2)

Secondly, experienced US principals cultivate an inclusive
community to ensure students’ success and school sustainability. I
cited quotes from the US principals’ voices to support this strategy.
For example, Kai said, “It is very different here...kids email me, or
they go; they Instant Messenger chat with me.”

Andrew indicated: “We try to build goodwill all the time by
putting out the stories.”

Eden stated: “They partner with teachers when they develop their
improvement goals.”

Ruby expressed: “We [principals] have five full days built in
during the school year for professional development.”

Those quotes above suggest that principals build an inclusive
school community for student engagement.

Thirdly, the US principals promote shared leadership for success
for student success and school sustainability. | cited quotes from
the US principals to support this strategy. For example, Roman
said: “They [principals] might do professional development
training.” Alice stated: “We spend some money on making sure
that we have good things.” Those quotes above suggest that US
principals use leadership strategies to foster student success and
school sustainability. Therefore, US principals use -effective
leadership to work with all school stakeholders for student success
and sustainability.

Discussion

Five major findings were discussed in this study. First, the findings
showed that experienced US principals need help to build an
effective communication channel with teachers, parents, staff,
students, and partnerships for student success and school
sustainability. This finding is compatible with the previous studies.
For example, Williams and Richardson (2023) claimed that
principals need help creating effective communication between
teachers, parents, and staff in serving students' learning outcomes.
Jeynes (2022) suggested that principals need to think out different
strategies to build effective communication between school
stakeholders, such as principals, parents, and teachers, for school
effectiveness. Jethwaney (2024) stated that leaders as principals
always face the challenge of making a solid connection with other
staff in the community. Those previous studies indicated principals
must enhance their communication capacity for student learning
outcomes. However, some previous studies emphasize that
principals need help to make parents' engagement in school
effective. For example, Grant and Ray (2019) stated that principals
face challenges in making families actively engaged in school
contributions and student learning outcomes. Kew and Fellus
(2022) claimed that family engagement in school is challenging for
any school district. Zhang (2024) suggested that school principals
need to use effective communication tools for student engagement,
teacher contribution, and parent involvement for school
effectiveness and student academic achievement.

Secondly, the findings showed that principles helped build mutual
trust between school stakeholders for student success and school
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sustainability. Several previous studies support my findings in this
study. For example, Saleem et al. (2020), in their hierarchical
linear modeling study, found that trust is a vital factor that relates
to effectiveness, resilience, adoption, and school sustainability.
Zhang and Koshmanova (2021) suggested that principals need to
build a trust-based learning school culture for student learning
outcomes and school effectiveness. Keravnos and Symeou (2024),
in their mixed-methods study with 1,320 surveys and interviews
with 40 teachers and 5 principals, found that school principals can
implement to enhance faculty trust for student success and school
sustainability. Meier (2002) claimed that building a trust-based
culture and learning environment could foster teachers, parents,
and staff to work together for student success with higher
performance, such as higher testing scores. Ostafin, Robinson, and
Meier (2015) suggested that principals must motivate students to
build a trust-based teaching pedagogy for student learning
outcomes, teachers' commitment, and school effectiveness.
Therefore, the US principals claimed that principals need to
develop a trust-based learning and teaching environment for
student outcomes and school effectiveness.

Thirdly, the findings show that US principals can enhance a solid
relationship between school stakeholders for student academic
achievement and school sustainability. This study is compatible
with the previous studies. For example, Young et al. (2024), in
their logistic regression modeling with a repeated cross-sectional
design, claimed that principals foster a relationship between
student success and school effectiveness. Horsager (2012)
contended that principals build a strong relationship with teachers,
parents, and staff that could enhance their commitment to student
learning outcomes and school sustainability. Wang, Yu, and Li
(2023) suggested that building a solid relationship between
principals and teachers could help students toward their learning
goals, such as a higher test score. Howard et al. (2020) said that
principals building a trust-based relationship between principals
and teachers could foster principals to work with teachers for
student effectiveness and school sustainability. Those previous
studies claimed principals must build a positive, supportive
learning and teaching culture for student learning outcomes.
Therefore, principals foster a significant relationship between
principals and teachers for student learning outcomes and school
effectiveness. Thus, principals must enhance a significant
relationship between scholars (Zhang & Koshmanova, 2020).

Fourthly, the new finding shows that experienced US principals
promote personal connections for student success and school
effectiveness (Zhang & Koshmanova, 2020). The previous study
supports This new finding (Zhang & Koshmanova, 2020). For
example, Howard et al. (2020) suggested that principals need to
connect with students to foster them toward their learning goals.
Baron (2023) claimed that principals could foster teacher
commitment to student success through a personal connection.
Also, Iwai (2023) stated that making a connection between school
stakeholders could effectively foster student success and school
effectiveness. Lis (2023) claimed that principals use strategies such
as personal connection for effectiveness in school. Those previous

studies expressed that principals could foster student success
through making positive and supportive relationships. Therefore,
this study found that connecting principals and teachers could
improve students' success and effectiveness.

Finally, findings show that experienced US principals use
professional networks and students' voices to support students'
success and school sustainability. This means that principals build
a trust-based school culture by listening to students' voices for
student engagement (Erkutlu & Chafra, 2015; Zhang &
Koshmanova, 2020). Zhang, Bower, and Mao (2020) stated that
principals need to take advantage of their professional network by
associating hearing student voices, such as school administrators'
conferences and activities, to enlarge their work for school
effectiveness. Tulowitzki et al. (2024), in their literature from 2017
to 2023 on shadowing school principals, inspired me to realize that
principals need to pay attention to the students, teachers, parents,
staff, and all stakeholders' voices for school sustainability building.
This viewing emphasizes that paying attention to the stakeholders'
voices is effective for principals to make a connection and to
effectively foster all stakeholders to contribute their talents for
student success.

This finding also suggested that principals must explore the
intersection of relationship-building, trust, and community for
student success and school sustainability through professional
networks and hearing voices from all stakeholders. By doing so,
principals could motivate all stakeholders to commit to student
academic and personal integrity. For example, Tamadoni et al.
(2024) in their systematic literature between 2001 and 2020 on
principals' challenges and a coping solution found that principals
face 734 contextual challenges such as socio-cultural (11%),
parents (5.2), student performance (11.2%), staff (6%), and
teachers (7.9%), which call the experienced US principals to
promote intersections of relationship-building, trust, and
community for student learning outcomes and school
sustainability.

Previous studies such as Zhang (2024), suggested that exploring
intersections of relationship-building, trust-based learning, and
community member engagement could effectively foster principals
for school effectiveness. For example, Glass et al. (2024) claimed
that a trust-based school environment could help principals foster
teachers for students' learning outcomes. Kibtiyah et al. (2024)
confirmed that principals build mutual trust among school
members to formulate goals, create culture, develop curriculum,
management students for school effectiveness. Their findings show
that building a relationship between school stakeholders could
effectively help students engage in their learning outcomes.
Therefore, school principals need to build a relationship between
school members via responding students' voices for school
professional community building for student learning outcomes
and school sustainable development.

Conclusions
Three new findings are concluded in this study. First, principals
take advantage of using open communication tools to build a
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strong relationship with students, parents, and teachers for student
success and school sustainable development. Most participants in
this study claimed that principals enhance the intersections
between relationship-building, trust, and community in the
multicultural school setting for effectiveness. Second, principals
promote shared leadership associated with distributed leadership,
virtue leadership, and transformational leadership for student
engagement, teacher commitment, and parent involvement for
school effectiveness. Third, principals improve student learning
outcomes and enhance school sustainable development by
responding to students' voices in multicultural school contexts.

Limitations and Recommendations

Two limitations are recommended. First, a small sample size of 12
US principals participated in this study from a state in the United
States. Second, the findings in this study cannot be generalized in
other cultural-social school contexts. Regarding the two
limitations, three recommendations are proposed. The purpose of
the first descriptive qualitative study is to investigate how
principals use relationship-building, trust-based learning, and
community engagement in the 50 states in the United States for
student success and school effectiveness. The purposive and
snowball snowballing sampling will be used to conduct interviews
with 600 principals across the 50 states in the United States. The
12 participants from each state will be interviewed, and they will
discover how each state uses the intersection of relationship-
building, trust-based learning, and community engagement.

This second convergent mixed-method research study examines
how principals explore relationship-building, trust-based learning,
and community engagement for school effectiveness in the United
States. A total of 600 principals across the 50 states in the United
States will be interviewed through purposive and snowball
sampling, and a total of 3,000 principals’ surveys will be examined
to predict what variables impact student learning outcomes and
school effectiveness, such as higher academic performance. The
purpose of the third multiple case study will be to compare the
different perspectives of using relationship-building, trust-based
learning, and community engagement for each state among 50
states in the United States. The interview data from the first
proposed study and the second proposed study above will be re-
analyzed. Therefore, the three proposed studies will
comprehensively explore how principals use relationship-building,
trust-based learning, and community engagement for school
stakeholder commitment, student success, and effectiveness.

Reference

1. Altun, S.A. & Bora, H.T. (2024). Voices from the field:
what do Turkish students suggest? A socio-ecological
study on school belonging. Child Indicators Research,
17, 1329-1354.

2. Adu, P. (2019). A step-by-step guide to qualitative data
coding. Routledge.

3. Antonetti, S. & Sauers, N.J. (2024). Educational leaders
and their impact on African American alternatively

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

certified male teacher’s educational self-efficacy.
Education and Urban Society, 56(6), 682-702.

Bacon, T.R. (2006). What people want: a manager’s
guide to building relationships that work. Davies-Black
Publishing.

Braun, V. & Clarke, V. (2022). Thematic analysis: A
practical guide. Sage.

Bryk, A.S. & Schneider, B. (2002). Trust in schools: a
core resource for improvement. Russell Sage Foundation.
Baron, S. (2023). Teaching with a strength-based
approach: How to motivate students and build
relationships. Routledge.

Chalwell, K., Stanton, G.D., & Grice, C. (2024).
Christian middle leadership: how the faith of middle
leaders shapes and is shaped by school culture and
community. International Journal of Christianity &
Education, 28(1), 7-21.

Denzin, N.K. & Lincoln, Y.S. (2018). The sage
handbook of qualitative research (5" ed). Sage.

Dou, D., Devos, G. & Valcke, M. (2017). The
relationships between school autonomy gap, principal
leadership, teachers’ job satisfaction, and organizational
commitment. Educational Management Administration
& Leadership, 45(6), 959-977.

Doyle, L., McCabe, C., Keogh, B., Brady, A, &
McCann, M. (2020). An overview of the qualitative
descriptive design within nursing research. Journal of
Research in Nursing, 25(5), 443-455.

Ehren, M. & Baxter, J. (2021). Trust, accountability, and
capability in education system reform: Global
perspectives in Comparative education. New York, NY:
Routledge.

Erkutlu, H. & Chafra, J. (2015). The mediating roles of
psychological safety and employee voice on the
relationship between conflict management styles and
organizational identification. American Journal of
Business, 30(1), 72-91.

Forsyth, P.D., Adams, C.M. & Hoy, W.K. (2011).
Collective trust: why schools can’t improve without in.
Teachers College Press.

Fullan, M. (2023). The principal 2.0: Three keys to
maximizing impact. Jossey-Bass.

Fullan, M. (2015). The new meaning of educational
change (5" ed). Routledge.

Grant, K.B. & Ray, J.A. (2019). Home, school, and
community collaboration: culturally responsive family
engagement (4" ed). Sage.

Glaude, Jr., E.S. (2024). We are leaders we have been
looking for. Harvard University Press.

Glass, S., Rodgers, D. & Slater, C. (2024). Generativity
and Nigrescence: The identity of a black school principal
pursuing social justice. Educational Management
Administration & Leadership, 1-17.

Hall, S. & Liebenberg, L. (2024). Qualitative descriptive
as an introductory method to qualitative research for

Copyright © 2024 The Author(s): This is an open-access article distributed under the terms of the Creative Commons Attribution 4.0 860
International License (CC BY-NC 4.0).




Global Journal of Arts Humanity and Social Sciences

ISSN: 2583-2034

} SA R PUBLISHERS

GsALL
J GLOBAL SCIENTIAC AND ACADBNIC RESEARCH

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

Master’s-level  students and  research  trainees.
International Journal of Qualitative Methods, 23, 1-5.
Heckscher, C. (2015). Trust in a complex world:
enriching community. Oxford University Press.
Horsager, D. (2012). The trust edge: how top leaders
gain faster results, deeper relationships, and a stronger
bottom line. Free Press.

Hallinger, P. (2018). Bringing context out of the shadows
of leadership. Educational Management Administration
& Leadership, 46(1), 5-24.

Hallinger, P. & Kovacevic, J. (2019). A bibliometric
review of research on educational administration: science
mapping the literature, 1960 to 2018. Review of
Educational Research, 89(3), 335-3609.

Hands, C.M. (2023). Pathways to community
engagement in education: Collaboration in diverse, urban
neighbourhoods. Palgrave MacMillan.

Howard, J.R., Milner-McCall, T. & Howard, T.C.
(2020). No more teaching without positive relationships.
Heinemann.

Heim, C. & Heim, C. (2023). Resilient relationships:
techniques for surviving hyper-individualism, social
isolation, and a mental health crisis. New York, NY:
Routledge.

Iwai, T. (2023). The psychology of personal growth and
better relationships: manage for success. John Wiley &
Sons.

Jeynes, w. (2022). Relational aspects of parental
involvement to support educational outcomes: Parental
communication, expectations, and participant for student
success. Routledge.

Jethwaney, J. (2024). Corporate communication:
concepts and practice (3" ed). Routledge.

Kochanek, J.R. (2005). Building trust for better schools:
research-based practices. Corwin Press.

Keravnos, N. & Symeou, L. (2024). Practices,
behaviours, and actions of highly trusted primary school
principals in Cyprus: An in-depth examination.
Education Management Administration & Leadership, 1-
32.

Kelly, T.M. (2018). Professional ethics: a trust-based
approach. The Rowman & Littlefield Publishing.

Kew, K. & Fellus, O. (2022). Borderland education
beyond frontiers: Policy, community, and educational
change during times of crisis. Policy Futures in
Education, 20(4), 417-432.

Kibtiyah, M., Masitoh, S., & Karwanto (2024).
Implementation of learning leadership, school principal
supervisor, and teacher performance on students’
learning outcomes. Journal of Higher Education Theory
and Practice, 24(1), 249-265.

Leithwood, K., Sun, J.P., & Pollock, K. (2017). How
school leaders contribute to student success: the four
paths framework. Springer.

37.

38.

39.

40.

41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

Lo, L. & Xu, Y.Y. (2019). Family, school, and
community partnerships for students with disabilities.
Springer.

Lis, M. (2023). Higher education institutions and digital
transformation: building university-enterprise
collaborative relationships. Routledge.

Meier, D. (2002). In schools we trust. Beacon Press.
Ostafin, B.D., Robinson, M.D., & Meier, B.P. (2015).
Handbook of mindfulness and self-regulation. Springer.
Park, H.J. (2024). Serial mediation effects of ubiquity
and notification on the relationship between habitual
social media checking behaviors and self-control
failures. New Media & Society, 1-20.

Putnam, R.D., & Feldstein, L.M. (2003). Better together:
restoring the American community. Simon & Schuster.
Richards, L. (1999). Using Nvivo in qualitative research.
Sage.

Rothaermel, F.T. (2024). Strategic management (6" ed).
McGraw-Hill.

Schein, E.H. & Schein, P.A. (2018). Humble leadership:
the power of relationships, openness, and trust. Berrett-
Koehler Publishers.

Saleem, F., Zhang, Y.Z., Gopinath, C., & Adeel, A.
(2020). Impact of servant leadership on performance:
The mediating role of affective and cognitive trust. Sage
Open January-March, 1-16.

Shaked, H. (2024). How principals’ instructional
leadership  impacts schools’ middle leadership.
Educational Management Administration & Leadership,
1-14.

Saldana, J. (2016). The coding manual for qualitative
researchers (3" ed). Sage.

Smith, J.A., Flowers, P., & Larkin, M. (2009).
Interpretative  phenomenological analysis:  Theory,
method, and research. Sage.

Singh, C. & Khatri, A. (2024). Principles and practices of
management and organizational behavior. Routledge.
Torres, A.C. (2024). Principals or agents? How state
education agencies build trust to balance support and
accountability in turnaround policy implementation.
Educational Administration Quarterly, 60(2), 191-225.
Tulowitzki, P., Koferli, S. & Krein, U. (2024).
Shadowing school principals-what do we learn (Anew)?
Leadership and Policy in Schools, 1-17.

Tamadoni, A., Hosseingholizadeh, R., & Bellibas, M.S.
(2024). A systematic review of key contextual challenges
facing school principals: research-informed coping
solutions. Educational Management Administration &
Leadership, 52(1), 116-150.

Vacchi, G.B. & Zatta, D. (2024). The heart of leadership.
Routledge.

Wong, Y.H. & Leung, T.KP. (2001). Guanxi:
relationship marketing in a Chinese context. International
Business Press.

Copyright © 2024 The Author(s): This is an open-access article distributed under the terms of the Creative Commons Attribution 4.0 861
International License (CC BY-NC 4.0).




Global Journal of Arts Humanity and Social Sciences

ISSN: 2583-2034

} SA R PUBLISHERS

GsALL
J GLOBAL SCIENTIAC AND ACADBNIC RESEARCH

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

Williams, R.P. & Richardson, J.W. (2023). How
international school administrators build trust. Journal of
Research in International Education, 22(3), 240-255.
Wang, X., Yu, L., & Li, J. (2023). Relationships between
childhood maltreatment, attachment security, and
features of narcissism: a network analysis. Personality
and Individual Differences, 200, 1-7.

Welsh, R.O. (2024). School leadership, race, and school
discipline: examining the relationship between school
leaders-student racial congruence and the likelihood of
exclusionary discipline. Race and Justice, 1-25.

Xie, S.Z. & Zhang, W. (2022). Chinese teachers create
an equitable classroom for student achievement in a
language center in Beijing. Paper presented and
published at the Annual Meeting of the American
Educational Research Association (AERA), USA, April
21-26, 2022. AERA Online Paper Repository,2022.
Young, E., Demissie, Z., Szucs, L., Brener, N.D,,
Waheed, F. & Jasani, S. (2024). Trends in diversity-
related learning among secondary schools in 35 US
States, 2014-2018. Health Education Journal, 83(1), 52-
64.

Zhang, W. (2023). School principals as leaders of
educational  environments in  school  settings:
Recontextualization of American educational practices in
China. [Doctoral dissertation, Western Michigan
University]. ProQuest Dissertations and Theses Global.
https://www.proquest.com/docview/2835781581?pg-
origsite=gscholar&fromopenview=true&sourcetype=Dis
sertations%20&%20Theses.

Zhang, W. (2024). Future educational trends and
possibilities: high school principals explore social
justice, teacher assessment, and artificial intelligence for
student lifelong learning. Global Journal of Arts
Humanity and Social Sciences, 4(7), 480-496.

Zhang, W. (2024). Multi-tiered systems of support for
students” whole-person growth, school sustainability, and
social justice. Global Scientific and Academic Research
Journal of Multidisciplinary Studies, 3(6), 42-59.

Zhang, W. (2024). Exploring five principles from
Daoism for personalized learning and adaptive pedagogy
for student whole-person growth. Global Journal of Arts
Humanity and Social Sciences, 4(6), 379-395.

Zhang, W. (2024). Social justice leadership for students’
holistic lifelong learning through professional learning
community, engagement, and sustainability: Perspectives
of principals and teachers in the United States. Global
Scientific and Academic Research Journal of
Multidisciplinary Studies, 3(5), 36-59.

Zhang, W. (2023). Chinese private school principals
explore transformational leadership in building a trust-
based learning community for student development and
school effectiveness. Global Scientific and Academic
Research Journal of Multidisciplinary Studies, 2(9), 1-
17.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

77.

Zhang, W. (2023). Exploring double reduction policy,
social justice, equity-centered pedagogy, and whole
person education for school effectiveness and student
outcome in China. Global Scientific and Academic
Research Journal of Multidisciplinary Studies, 2(8), 1-
13.

Zhang, W. (2023). Exploring whole-person education
reform from principals’ perspective on high-stakes
testing. International Journal of Educational Reform, 1-
33.

Zhang, W. (2023). Chinese school principals explore the
fifth discipline fostering a learning community in a high
school in Beijing. International Journal of Educational
Reform, 32(1), 102-124.

Zhang, W. (2023). Exploring the trust-based learning
culture from teachers for student success, growth
mindset, and school development. Global Scientific and
Academic Research Journal of Multidisciplinary Studies,
2(3), 1-14.

Zhang, W. & Koshmanova, T. (2022). Chinese school
principals create an equity-based learning community in
leading school improvement for secondary high school
student achievement. Global Scientific and Academic
Research Journal of Multidisciplinary Studies, 1(5), 23-
33.

Zhang, W. & Koshmanova, T. (2022). American high
school principals create a caring professional learning
community in serving students with disability in the mid-
western schools: A basic qualitative study. Global
Scientific and Academic Research Journal of
Multidisciplinary Studies, 1(6), 21-33.

Zhang, W. & Koshmanova, T. (2021). Building trust:
Reflections of school principals working with students,
parents, and teachers in an intensive language training
center in Beijing. Journal of Higher Education Theory
and Practice, 21(6), 63-78.

Zhang, W. & Koshmanova, T. (2021). From personal
experiences of transformative learning on educational
challenges and reforms in secondary school in China.
International Journal of Education, 9(3), 1-8.

Zhang, W. & Koshmanova, T. (2021). Exploring Chinese
school principal experiences and leadership practice in
building a professional learning community for student
achievement. International Journal of Organizational
Leadership, 10, 331-347.

Zhang, W. & Koshmanova, T. (2021). Chinese teachers
build a growth mindset to foster student achievement in
the disadvantaged private secondary high schools.
Journal of Education and Human Development, 10(3), 7-
19.

Zhang, W. & Koshmanova, T. (2021). Exploring the role
of school principal for social responsibility in the test-
oriented educational context. Paper presented and
published at the Annual Meeting of the American

Copyright © 2024 The Author(s): This is an open-access article distributed under the terms of the Creative Commons Attribution 4.0 862
International License (CC BY-NC 4.0).



https://www.proquest.com/docview/2835781581?pq-origsite=gscholar&fromopenview=true&sourcetype=Dissertations%20&%20Theses
https://www.proquest.com/docview/2835781581?pq-origsite=gscholar&fromopenview=true&sourcetype=Dissertations%20&%20Theses
https://www.proquest.com/docview/2835781581?pq-origsite=gscholar&fromopenview=true&sourcetype=Dissertations%20&%20Theses

Global Journal of Arts Humanity and Social Sciences

ISSN: 2583-2034

} SA R PUBLISHERS

GsALY
J GLOBAL SCIENTIFIC AND ACADENIC RESEARCH

78.

79.

80.

81.

Educational Research Association (AERA), USA, April
9-12. AERA Online Paper Repository, 2021.

Zhang, W. & Koshmanova, T. (2021). The role of
Chinese secondary school in developing social
responsibility in the exam-oriented educational context:
A comparative qualitative study. The 65" Annual
Conference of Comparative and International Education
Society, April 25 to May 2, 2021.

Zhang, W. & Koshmanova, T. (2020). Understanding the
impact of race, socioeconomic status on student
achievement for secondary school students. International
Journal of Education and Human Developments, 6(3), 5-
10.

Zhang, W. & Koshmanova, T. (2020). A comparative
study of school principal experiences:
Recontextualization of best American school principals
of using technology in China. In. Gary H. Marks &
Denise Schmidt-Crawford (Eds.), Proceedings of Society
for Information Technology & Teacher Education
International  Conference (pp. 651-656). Online:
Association for the Advancement of Computing in
Education  (AACE). Retrieved  April 21, 2020,
from https://www.learntechlib.org/primary/p/215808/.
Zhang, W. & Koshmanova, T. (2020). Transformational
school leaders support teachers to foster student grit.
Proceedings of the Asian Conference on Arts &
Humanities. Retrieved from

82.

83.

84.

85.

86.

http://25qt511nswfi49iayd31ch80-wpengine.netdna-
ssl.com/wp-
content/uploads/papers/acah2020/ACAH2020_57579.pdf
Zhang, W. & Koshmanova, T. (2020) Creating A
Teacher Collaborative Practice in An International High
School in Beijing:  The Role of The
Principal, Edulearn20 Proceedings, Pp. 1760-1768.
Zhang, W. & Koshmanova, T. (2020). Relationship
between factors and graduation rates for student success
in the U.S. college. Proceeding of the 9" European
Conference  on Education. Retrieved  from
https://ece.iafor.org/publishing-opportunities/

Zhang, W. & Koshmanova, T. (2020). Chinese school
principal views on trust, learning-centered leadership,
and teacher learning in the test-oriented educational
environment. ICERi2020-Proceedings. 86-92

Zhang, W. & Koshmanova, T. (2020). Chinese
schoolteachers' view on critical thinking, self-direction,
and problem-solving skills on student success in an
international high school in Beijing. 1CERi2020-
Proceedings, 3026-3030.

Zhang, S., Bowers, AJ., & Mao, Y. Q. (2020). Authentic
leadership and teachers’ voice behaviors: the mediating
role of psychological empowerment and moderating role
of interpersonal trust. Educational Management
Administration & Leadership, 1-18.

Copyright © 2024 The Author(s): This is an open-access article distributed under the terms of the Creative Commons Attribution 4.0 863
International License (CC BY-NC 4.0).



https://www.learntechlib.org/primary/p/215808/
http://25qt511nswfi49iayd31ch80-wpengine.netdna-ssl.com/wp-content/uploads/papers/acah2020/ACAH2020_57579.pdf
http://25qt511nswfi49iayd31ch80-wpengine.netdna-ssl.com/wp-content/uploads/papers/acah2020/ACAH2020_57579.pdf
http://25qt511nswfi49iayd31ch80-wpengine.netdna-ssl.com/wp-content/uploads/papers/acah2020/ACAH2020_57579.pdf
https://ece.iafor.org/publishing-opportunities/

