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Abstract

This study focused on the differentiated instruction strategy toward Grade 10 students’ self-
efficacy and its relationship to their English performance. This study was a quantitative
research; it was utilized to determine the relationship between the socio-demographic profile of
the respondents and the differentiated instruction strategy and self-efficacy within the
population. The profile and English performance of the students were described using
frequency, weighted mean, and percentage distributions. The differentiated instruction strategy
and levels of students’ self-efficacy were described using weighted mean and verbal
descriptions.  Significant relationships among the different variables were analyzed using
Spearman’s rho.

This study used quota sampling technique. First, the researcher identified the three secondary
schools at Gabaldon, Nueva Ecija, after identifying the schools; the researcher determined the
section in Grade 10 with 50 students. The respondents in the study were consists of 150 Grade
10 students who were enrolled in English 10 during the Academic Year 2019-2020 at
F.Buencamino Sr. Integrated School, Gabaldon Vocational Agricultural High School, and
Ligaya National High School. This study was expected to end after the respondents completed the data to be collected and all the
information was submitted.

In the light of the summary of findings, the following conclusions were drawn. Students’ profile in terms of sex was associated
with the differentiated instruction strategy and self-efficacy. Females had high level of self-efficacy in English. Educational
attainments of the respondents’ mothers were significantly correlated to the level of their self-efficacy and performance in
English. The higher the educational attainments of the respondents’ parents, the higher the respondents’ level of self-efficacy and
English performance. This revealed that the differentiated instruction strategy, students’ self-efficacy, and English performance
were being influenced by many factors. It included the students’ sex, age, family income, and parents’ educational attainments.

Generally, the performances of students in English were described as “strongly agree”, which meant students performed very well
in their English performance. Many students have high performances in English and this was influenced by several factors. This
included the levels of self-efficacy.

Finally, the results strongly revealed that students who had high English self-efficacy tended to perform higher score in English
performance while students who had low English self-efficacy performed fewer score in English. Associations between or among
the given variables simply revealed that students’ performances were being influenced by the levels of their self-efficacy. These
two important variables played an important role to the student's achievements in their English performance.
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INTRODUCTION

In modern education, the nations are more responsive to students’
needs and more concerned to economic, political, social, and
technological aspects in which will prepare the future societal
roles. Teachers minimize the use of traditional teaching strategies
and already feeling the pressure in preparing more interactive and
useful activity for the student. According to Pearson (2009), it is
no secret that a good education has the power to change life, and
everyone is looking for new as the demand for the change in
education.

In order to ensure progress of students, educators are trying to use
different techniques and strategies that will suit the learners. Many
innovations are also present, to create the better version of
curriculum or the course content. Parts of the innovations are the
strategy to be used inside the classroom that will surely address the
needs of every student. These strategies are made to ensure
learning will takes place and to motivate every single learner to
actively participate in classroom activities.

Among the many newest strategies, is the differentiated instruction,
also called as small group differentiated strategy. Here, teachers
can differentiate their classrooms by altering the content, process,
product, or learning environment for students. Changing these
different aspects of a classroom can help students feel more
comfortable and experience more success. Developing the content
of a lesson involves how students gain access to the information.
Teachers can modify content by using the different learning styles
and different senses to teach a subject. Give a mini-lesson where
you show students how to accomplish the task followed by hands-
on activities. Teacher may also use videos to introduce the topic of
the day. Another way to differentiate instruction within the
classroom is by grouping the students by their learning styles or in
groups with 3-5 station moving around the room. Student can work
on skills that must need to know like the auditory learners, they
will work together because they probably have similar styles of
communication.

This study is based on the ZPD (the Zone of Proximal
Development) model of Lev Vygotsky, a developmental theorist
who focus on the importance of using student interests to hook
learners, connecting learning with real-life applications, and
providing instruction that is at students’ developmental level and
also the theory of self-efficacy, Bandura (1977a) “in which the
concept of self-efficacy is assigned a central role, for analyzing
changes achieved in fearful and avoidant behavior”.

Edwards, Carr, & Siegel (2009) state “Principals of differentiated
instruction reflect research findings of Vygotsky and other
educational innovators, such as Howard Gardner (multiple
intelligences, 1983), and Robert Sternberg (thinking
styles/cognitive research, 1997), each of whom recognized the
uniqueness of individuals”. In addition, John Dewey believed
making curriculum of interest and relating it to real-life
applications of education is meaningful and important to children
of all ages.

The main theorist that supported this research is Lev Vygotsky. His
written works and research coincided with Tomlinson’s philosophy

of differentiated instruction and were important to understand.
Throughout the literature, Russian teacher and psychologist Lev
Vygotsky and his theory of Zone of Proximal Development (ZPD)
is commonly articulated as an important way to teach students. The
ZPD is the distance between a child’s actual development level and
the potential level. Vygotsky (1987) states that ZPD is “what the
child is able to do in collaboration today he will be able to do
independently tomorrow” (Kozulin, Gindis, Ageyev, & Miller,
2003). Miller (2002) speaks specifically to the importance of
assessment, scaffolding curriculum, the process of learning,
flexible grouping, and choice.

On the other hand, the Academic Self-Efficacy Scale for self-
regulated learning is another wonderful tool for determining the
relationship between academic performance, and self-efficacy.
Academic self-efficacy is mainly about a student’s opinion about
what they can or cannot do as opposed to individual resources.
Students with high self-efficacy tend to choose complex and
challenging tasks while students with lower self-efficacy tend to
avoid them. Academic self-efficacy also involves self-regulated
learning, which helps a student use their own resources to plan,
control and analyze the execution of tasks, activities, and the
preparation of learning products. (Schunk & Zimmerman, 1995)
Students with high self-efficacy tend to get better grades and show
greater persistence in both engineering and science courses when
compared to students with lesser.

Moreover, students with high self-efficacy use more cognitive
strategies that are useful when it comes to learning, organizing
their time, and regulating their own efforts. The academic self-
efficacy questionnaire provides evidence of both internal
consistency and validity. In a study done in Lima, Peru there was a
positive and significant relationship between academic self-
efficacy and academic performance in first-year university students
in the city of Lima. (Alegre, 2014) There was also a positive
correlation between self-regulated learning and academic
performance.

Self-beliefs of efficacy are an important factor in human
motivation. Beliefs of self-efficacy work in coordination with
component skill and incentive to act. Inasmuch as a person has
both the component skills needed to succeed, and the incentive to
engage, self-efficacy plays an important role in determining what
activities a person will choose to engage in, how much effort they
will expend, and how long that effort will be sustained when things
get tough: Self-efficacy typically comes into play when there is an
actual or perceived threat to one’s personal safety, or one’s ability
to deal with potentially aversive events (Bandura, 1983).

Research Design

This study was a quantitative research, a type of educational
research in which the researcher decides what to study and used
quota sampling. This type of research asks specific narrow
questions, collects data from participants, analyzes numbers using
statistics, and conducts the inquiry in an unbiased, objective
manner (Wadsworth, 2010). It was utilized to determine the
relationship between the socio-demographic profile of the
respondents and the differentiated instruction strategy and self-
efficacy within the population.

370



https://www.schoology.com/blog/6-digital-tools-differentiated-instruction
http://academics.ivc.edu/success/Documents/Self%20Regulation%20Assesment.pdf

Global Journal of Arts Humanity and Social Sciences ISSN: 2583-2034

The profile and English performance of the students were
described using frequency, weighted mean, and percentage
distributions. The differentiated instruction strategy and levels of
students’ self-efficacy were described using weighted mean and
verbal descriptions.

Significant relationships among the different variables were
analyzed using Spearman’s rho.

RESULTS

Differentiated Instruction Strategy in English

The overall weighted mean was 3.14 verbally interpreted as “often
occur this means that respondents had many times experienced the
differentiated instruction strategy. It can be noted that most of the
respondents fairly agreed in the statements, “The lesson was
designed to engage students as member of a learning community”,
and “The instructional strategies and activities respect students.

This showed that most of the respondents were knowledgeable on
differentiated instruction strategy in English. Students became
more interested in English because of English activities and
assessments. This supported the findings of the research were
space, time, and materials are implemented to suit the needs of the
various learners (Chamberlin & Powers, 2010).

This is also related to the recent studies that differentiated
instruction comprises the constructive response to what learners
know. This means matching students’ approach to learning with
the most appropriate pedagogy, curriculum aims, and opportunities
for displaying the acquired knowledge (Anderson T.R.&
Schonborn K.J., 2009; Ellis, E., Gable, R. A., Gregg, M. & Rock,
M. L., 2010). All learners do not have the same learning speed rate;
therefore “the model of differentiated orientation requires that
instructors are flexible in their approach towards teaching and
adapt their syllabus and teaching to learners, and not adjust
learners to the syllabus. All these require differentiation of the
curriculum in effect. For all the learners who have learning
difficulties, differentiation is seen as their instructors’
responsibility (Vellutino, F.R., Scanclon, D. M., Small, S., &
Fanuele, D.P., 2008). There is abundant information on
differentiated instruction which instructors may access in order to
be informed regarding the implementation of its procedures.
Instructors usually differentiate their teaching modifying one of the
following: the content that learners learn, the process how learners
will learn it, and the final product, that is how the learners will
demonstrate what they have learnt (Tomlinson, C. A., &
Strickland, C. A., 2009). In order to achieve this, instructors need
to consider learners’ knowledge, preferences, and abilities, how
they will be organized in order to learn (flexible group arrangement
based on common interests, topic, or ability), as well as important
characteristics of evaluation procedures (Tomlinson, C. A.
&Eidson, C. C., 2008).

Respondents’ Level of Self-Efficacy

The overall weighted mean was 3.20 verbally interpreted as “much
confidence”. This meant that respondents had moderately high
level of self-efficacy in English. It can be noted that most of the
respondents strongly agreed in the statement, “l have the
opportunity to succeed in the classroom.” and “I can concentrate in

school projects”. This indicated that most of the respondents had
moderately high level of self-efficacy on the items.

Whereas in the statement, “T use the library to get the information
for class assignments”, most of the respondents had very little
confidence, which showed that most of them had low level of self-
efficacy on the given item and for the reason that students are now
using internet in getting information for their assignments.

Most students responded in a positive manner to the question
regarding their attitude towards their performance in English class.
The findings showed that most of the respondents had moderately
high level of self-efficacy, which will help them for the future
endeavor.

This is supported by Bandura when he defined self-efficacy as
“beliefs in one’s capabilities to organize and execute the courses of
action required to produce given attainments” (Bandura, 1997 as
cited by Causapin, 2012). People who have high self-efficacy
beliefs in a particular domain, “act, think, and feel differently”
from those with low self-efficacy (Bandura, 1984). They are more
persistent, more effective, and more self-regulated (Magno, 2008;
Pajares & Urdan, 2006). English self-efficacy is commonly defined
as the individuals’ beliefs or perceptions regarding their abilities in
English.

Students with high self-efficacy tend to believe in their abilities to
perform English-related tasks because of having positive attitudes.

The results also revealed that they motivate themselves to do
schoolwork. This implied that most of the respondents have high
level of self-belief and attitude toward English as cited by Yang,
Noels, and Saumure (2009) highlighted the role of English self-
confidence in the process of socio-cultural and psychological
adjustment to an English-speaking academic environment.

Barrows, Dunn, and Lloyd (2013) found that there is a strong
relationship between test anxiety and exam grades, also self-
efficacy and exam grades. Similarly, Yildrim (2012) found that
high

English self-efficacy is positively related to English achievement
and high test anxiety is negatively related to English achievement.

Relationship between the students’ profile and the
differentiated instruction strategy, levels of students’ self-
efficacy, and performance in English.

It can be noted from the table that the respondents’ sex was
significantly related to the differentiated instruction strategy
(r=0.276, p<0.001) and self-efficacy (r=184, p<0.024). The
analysis found with evidence that the null hypothesis is rejected;
thus, there is a significant relationship between respondents’ sex
and the differentiated instruction strategy and self-efficacy. This
implies that sex greatly influenced the self-efficacy that leads to
better achievement and progress and the used of differentiated
instruction strategy. The positive relationship of sex to the
differentiated instruction strategy and self-efficacy indicated that
female respondents had very satisfactory performance in English
than males. EFA (Education for all) Review Report (2015)
supported by United Nations International Children's Emergency
Fund (UNICEF) that the reasons why males do not perform well in
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school because boys are less ready for school, parents tend to view
girls as more academically inclined than male. These factors can
adversely affect school attendance and performance, as well.

Previous researches had shown that gender differences were related
to English self-efficacy. However, other research findings have
been inconclusive regarding these differences. They hypothesized
that gender differences diminish when male and female students
have comparable prior coursework experiences in English.

It has also repeatedly been shown that people expect men to be
agentic — assertive, dominant, competent, and authoritative, and
women to be communal — warm, supportive, kind, and helpful
(Bem, 1974; Carli & Eagly, 2011). Drawing on the
transformational leadership model (Bass & Riggio, 2016), it was
recently claimed that women behave more transformationally and
men more controlling/transactionally (Alvesson, Blom, &
Svenningsson, 2016).

Reports in public media suggest the existence of a stereotype that
women are better at multitasking than men. , a majority of 80%
believed that women were better at multitasking. Findings were
consistent across the different countries, thus supporting the
existence of a widespread gender stereotype that women are better
at multitasking than men (Szameitat*, Hamaida, Tulley, Saylik,
Otermans, 2015).

Students’ family income was significantly related to the
differentiated instruction strategy, but not to the levels of self-
efficacy in English (r=-.163, p<.046). Thus, the null hypothesis is
rejected. The negative correlation meant that the lower the family
income, the higher the differentiated instruction strategy. Boys
from low-income family particularly from the rural areas are pulled
out of school; they are the ones most likely to drop out in order to
make a financial contribution to aid the family by taking on jobs
that do not require academic skills but rather practical skills, e.g.,
working as farm helpers or stevedores. (Education For All, 2015).

It is contradicted on the findings of Guo and Harris (2000), that the
negative effects of low family income on children’s academic
achievement are indirect. According to their view, economic
hardship causes emotional distress in parents, which, in turn,
causes them to be less attentive and less interested in their
children’s education.

It can be observed from the table that the age, general average, and
parents' educational attainment of the respondents were not
significantly correlated to their performance in English.

Relationship between the respondents’ levels of self-efficacy
and the differentiated instruction strategy.

It can be noted that the respondents’ level of self-efficacy was
significantly and positively related to the differentiated instruction
strategy in English at r — value of 0.497

Respondents’ self-efficacy was significantly related to the
differentiated instruction strategy (r=0.497, p<0.000). Thus, the
null  hypothesis is rejected. This positive correlation of
respondents’ self-efficacy to the differentiated strategy indicated
the higher the self- efficacy of the students the better performance
of differentiated instruction strategy. The positive relationship of

the respondents’ level of self- efficacy and differentiated
instruction strategy meant that the higher the level of self- efficacy,
the higher the respondents’ performed the differentiated instruction
strategy.

To better understand differentiated instruction, one needs to
understand how students learn. The ways in which a student learns
most effectively can be described through a learning profile. A
learning profile includes a student’s learning preference(s), family
structure, favorite hobbies, interests, state assessment scores,
reading scores, and fluency in reading recordings. Leading
elements also include group orientation, cognitive styles,
intelligence preferences, and learning environment preferences.
Differentiation guided by learning profiles allows students to learn
by means that are natural and efficient (Anderson, 2007;
Santangelo & Tomlinson, 2009). Previously, instructional
researchers have focused primarily on learning styles (e.g., Pham,
2012).

Relationship between the respondents’ levels of self-efficacy
and their English performance.

It can be noted that the respondents’ level of self-efficacy was
significantly related to the level of their performance in English at r
— value of 0.604. Therefore, the null hypothesis is rejected. A
positive correlation was found between self-efficacy and their
performance in English. This implied that the higher the number of
self-efficacy, the higher the level of performance in English.

The positive relationship of the respondents’ level of self-efficacy
and performance in English meant that the higher the level of self-
efficacy, the higher the respondents’ performance in English.
However, the result supported the ideas of Bandura (2009),
students with higher levels of self-efficacy tend to be more
motivated to learn and more likely to persist when presented with
challenging tasks. Conversely, poor mathematics self-efficacy
often decreased their motivation to learn and eventually can lead
the students in low mathematics performance. Interestingly, a
research finding conducted by Higbee and Thomas (2009)
suggested that teachers should also focus on and consider
emotional and attitudinal factors that influence how students learn
mathematics. This includes enabling the learners to have better
self-belief and attitude to perform in mathematics tasks. According
to the research conducted by Yazachew Alemu Tenaw 2013, self-
efficacy predicts intellectual performance better than skills alone,
and it directly influences academic performance through cognition.
Self-efficacy also indirectly finding conducted by Higbee and
Thomas (2009) suggested that teachers should also focus on and
consider emotional and attitudinal factors that influence how
students learn mathematics. This includes enabling the learners to
have better self-belief and attitude to perform in mathematics tasks.
According to the research conducted by Yazachew Alemu Tenaw
2013, self-efficacy predicts intellectual performance better than
skills alone, and it directly influences academic performance
through  cognition. ~ Self-efficacy also indirectly affects
perseverance. Perceived self-efficacy predicts future achievement
Self-efficacy, and positive beliefs also contribute to performance
since they influence thought processes, motivation, and behavior.
Individuals high in self-efficacy attempt challenging tasks more
often persist longer at them and exert more effort. However,
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"Those who regard themselves as inefficacious shy away from
difficult tasks, slacken their efforts and give up readily in the face
of difficulties, dwell on their personal deficiencies, lower their
aspirations, and suffer much anxiety and stress. Such self—
misgivings undermine performance”. Conversely, individuals with
high self-efficacy frequently persevere despite difficult tasks or
challenging odds and often succeed because perseverance usually
results in a successful outcome.

Proposed Differentiated Instruction Plan for the Improvement
of English Performance of the Students

English is regarded chiefly as a skill, as a tool-subject, and as a
discipline. In fact, it is the foundation substance of thought and
experience upon which the rest of the academic knowledge is built.
Each student comes to school, not only with unique academic
needs, but also with unique background experiences, culture,
language, personality, interests, and attitudes toward learning.
Effective teachers recognize that all of these factors affect how
students learn in the classroom, and they adjust or differentiate,
their instruction to meet students' needs. Thus, "differentiated
instruction is not the same as individualized instruction. Every
student is not learning something different; he/she is learning the
same thing but in different ways. And every student does not need
to be taught individually; differentiating instruction is a matter of
presenting the same task in different ways and at different levels,
so that all students can approach it in their own ways" (Trujo,
2004).

Conclusion

Generally, the performances of students in English were described
as “strongly agree”, which meant students performed very well in
their English performance. Many students have high performances
in English and this was influenced by several factors. This included
the levels of self-efficacy. Finally, the results strongly revealed
that students who had high English self-efficacy tended to perform
higher score in English performance while students who had low
English  self-efficacy performed fewer score in English.
Associations between or among the given variables simply
revealed that students’ performances were being influenced by the
levels of their self-efficacy. These two important variables played
an important role to the student's achievements in their English
performance.

Recommendations

1. Teachers may help the learners develop their high self-
efficacy to perform in English by employing
differentiated instruction strategies that will make the
learners more interested to learn English concepts and
theories.

2. Further research study may be conducted to further
analyze the relationship between the students’ profiles
and the differentiated instruction strategy, levels of their
self-efficacy, and performance in English.

3. Students may develop their positive attitudes toward
English by participating in English tutorial sessions
through online learning sites or other form of peer
tutoring.

4. Research study may be conducted to determine the
sources of students’ self-efficacy in English and ways in
lightening it.

5. Parents may take part on helping the learners develop
positive perceptions about English by guiding their
children in studying English.

6. School administration may support the advocacy of some
groups who help the students in developing English
performance like organizations who give tutorial sessions
for the students.
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